PROGRAM REVIEW – CURRICULUM REVIEW
2015-16

Philosophy
Courses with CID Designation
Course Name
PHIL G100
PHIL G102
PHIL G115
PHIL G120
PHIL G150

CID #
PHIL 100
PHIL 130
PHIL 110
PHIL 120
POLS 120

CID Name
Introduction to Philosophy
History of Ancient Philosophy
Introduction to Logic
Introduction to Ethics
Introduction to Political Theory and Thought

COR Effective Term
S2013
S2013
S2013
S2013
F2015

Dual Listed Courses
Course Name
PHIL G150

Dual Listed
PSCI G150

List of Active Courses offered or not offered in the last 3 years
Course Name
PHIL G100
PHIL G102
PHIL G110
PHIL G111
PHIL G115
PHIL G120
PHIL G150

2012-2013
Summer
Fall
Spring
X
X

X

X
X

X
X
X

2013-2014
Summer
Fall
Spring
X
X
X

X
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X
X

X
X
X

2014-2015
Summer
Fall
Spring
X
X
X
X
X
X
X
X
X
X
X
X
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PROGRAM REVIEW – SLO ASSESSMENTS
2015-16

Philosophy
*Assessment status reflects assessments between Fall 2013 through Summer 2015

Assessment status for courses with active cSLOs
Course Name
PHIL G100
PHIL G102
PHIL G110
PHIL G111
PHIL G115
PHIL G120
PHIL G150

# of cSLOs
6
4
3
2
6
6
3

# of cSLOs Assessed
2
1
0
1
6
2
0

Status
↔
↔
↓
↔
↑
↔
↓

↑
↔
↓

Fully assessed
Partially assessed
No assessment

Courses with cSLOs that still need to be assessed
Course Name

cSLO #

PHIL G100

cSLO 1

PHIL G100
PHIL G100
PHIL G100
PHIL G102

cSLO 2
cSLO 4
cSLO 6
cSLO 2

PHIL G102

cSLO 3

PHIL G102

cSLO 4

PHIL G110

cSLO 1

PHIL G110
PHIL G110

cSLO 2
cSLO 3

PHIL G111

cSLO 2

PHIL G120
PHIL G120
PHIL G120
PHIL G120
PHIL G150

cSLO 2
cSLO 3
cSLO 4
cSLO 5
cSLO 1

PHIL G150

cSLO 2

PHIL G150

cSLO 3

cSLO
Learn and explain basic problems of Western Philosophy and philosophical positions of classical
philosophers.
Demonstrate close and accurate reading of classical philosophical texts.
Analyze and appraise philosophical arguments.
Critically evaluate alternative philosophies.
Acquaint the student with the following problems: reason and belief and opinion, the good.
Develop an appreciation of Hellenistic thought and its development by imparting an understanding of
the role of myth, analogy, and symbol in Greek though and the rise of Christianity and its relation to
Hellenistic speculative thought.
Familiarize students with philosophic method of analysis through close textual reading and analysis of
selected readings.
Acquaint students with Hinduism: creation, nature of self or Atman nature of reality, Isvara as time,
Reincarnation, Karma.
Acquaint students with Taoism: Theory of Yin/Yang; interdependent co-related causes, the way of.
Acquaint students with Buddhism: Sunyata as highest state, ox herding pictures, study of sesshin
Demonstrate an understanding of the problem of identifying the historical Jesus using New Testament
source material and making comparisons between Q material, Synoptic gospels, John Paul, and the
letters.
Apply traditional ethical theories to contemporary ethical problems.
Distinguish philosophical approaches to ethics from other approaches (scientific, religious.
Demonstrate close and accurate reading of philosophical texts.
Analyze and appraise philosophical arguments.
Identify the position of at least one philosopher regarding the legitimacy of the state.
Analyze the different assumptions and values about human nature and reality embedded in each body
of theory and examine the way these starting premises shape the question asked and conclusions
reached.
Evaluate the usefulness of each body of theory towards a better and more comprehensive
understanding of political life and political institutions.
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Courses Assessed and their Action Plans
Course Name

cSLO #

Semester
Assessed
2013 - 2014
(Spring 2014)

PHIL G100

cSLO 3

PHIL G100

cSLO 3

2014 - 2015
(Spring 2015)

PHIL G100

cSLO 3

2013 - 2014
(Fall 2013)

PHIL G100

cSLO 5

2014 - 2015
(Fall 2014)

PHIL G102

cSLO 1

2013 - 2014
(Spring 2014)

PHIL G111

cSLO 1

2014 - 2015
(Fall 2014)

PHIL G115

cSLO 1

2014 - 2015
(Spring 2015)

PHIL G115

cSLO 2

2013 - 2014
(Fall 2013)

PHIL G115

cSLO 2

2013 - 2014
(Spring 2014)

PHIL G115

cSLO 2

PHIL G115

cSLO 2

2013 - 2014
(Spring 2014)
2014 - 2015
(Spring 2015)

Action Plans
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it. However, it
might be difficult to use something other than a multiple choice or true/false quiz for
this topic due to the size of the course (80 students) and my overall teaching load.
Almost all of philosophy is based on making cross-references and drawing conclusions.
This is a very difficult point. Smaller arguments seemed to pose no challenge for this
class, but this deeper question seemed to be a difficulty. I suppose a lecture is in
order, specifically how to make cross-references between texts, and the process of
how to draw a conclusion, though, this leads me to believe that original thinking is at
risk in the education system, but these are my two courses of action.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it. However, it
might be difficult to use something other than a multiple choice or true/false quiz for
this topic due to the size of the course (80 students) and my overall teaching load.
Because having the meeting is so highly correlated with success on the assignment, I
will now change the meeting requirement so that students will not be allowed to
present if they have not had this meeting in advance. This will make sure that I can
make sure that all the students have a basic understanding of their topic before they
get in front of the class.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it, like through
a presentation analyzing a concept in depth.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it, like through
a presentation comparing and contrasting the viewpoints of two or more
contemporary philosophers on the issues.
I will repeat the extra credit method of assessment for the same SLOs and the same
quiz, but next time I will insert an incentive to study the material. For example, I may
impose the condition that the score will count for extra credit only if the score is, say,
80% or more of their original score on the different earlier version of the quiz. Such a
requirement would have prevented 30-40 percent of the students in the current
exercise from just for “showing up” and yet scoring a few lucky points.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it. However, it
might be difficult to use something other than a multiple choice or true/false quiz for
this topic due to the size of the course (80 students) and my overall teaching load.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it. However, it
might be difficult to use something other than a multiple choice or true/false quiz for
this topic due to the size of the course (80 students) and my overall teaching load.
I am in the process of making many new changes in my assessments, both in this area
and in the course generally, in order to minimize the possibility of cheating.
I will repeat the extra credit method of assessment for the same SLOs and the same
quiz, but next time I will insert an incentive to study the material. For example, I may
impose the condition that the score will count for extra credit only if the score is, say,
80% or more of their original score on the different earlier version of the quiz. Such a
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Courses Assessed and their Action Plans
Course Name

cSLO #

Semester
Assessed

PHIL G115

cSLO 2

2014 - 2015
(Fall 2014)

PHIL G115

cSLO 3

2014 - 2015
(Fall 2014)

PHIL G115

cSLO 3

2014 - 2015
(Fall 2014)

PHIL G115

cSLO 4

2014 - 2015
(Fall 2014)

PHIL G115

cSLO 5

2014 - 2015
(Spring 2015)

PHIL G115

cSLO 6

2013 - 2014
(Fall 2013)

PHIL G115

cSLO 6

PHIL G120

cSLO 1

2013 - 2014
(Spring 2014)
2013 - 2014
(Fall 2013)

PHIL G120

cSLO 6

2014 - 2015
(Fall 2014)

PHIL G150

cSLO 1
*Historical*

2014 - 2015
(Fall 2014)

Action Plans
requirement would have prevented 30-40 percent of the students in the current
exercise from just for “showing up” and yet scoring a few lucky points.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it. However, it
might be difficult to use something other than a multiple choice or true/false quiz for
this topic due to the size of the course (80 students) and my overall teaching load.
Perhaps a little more coverage of the individual fallacies before conducting this
assessment. Students relied on identifying the most common fallacies, and a handful
of the percentage were able to identify the more high-level fallacies embedded in
logical discourse of argumentation in a critical thinking environment conducive to
fallacious argument and fixated on a non-congenial atmosphere regarding dialog and
deportment.
The actual results on these assessments were all strong average to above average. I
plan to add at least two different, and more difficult, assessments for the next
semester I teach the course.
Perhaps a little more coverage of the individual fallacies before conducting this
assessment. Students relied on identifying the most common fallacies, and a handful
of the percentage were able to identify the more high-level fallacies embedded in
logical discourse of argumentation in a critical thinking environment conducive to
fallacious argument and fixated on a non-congenial atmosphere regarding dialog and
deportment.
I will repeat the extra credit method of assessment for the same SLOs and the same
quiz, but next time I will insert an incentive to study the material. For example, I may
impose the condition that the score will count for extra credit only if the score is, say,
80% or more of their original score on the different earlier version of the quiz. Such a
requirement would have prevented 30-40 percent of the students in the current
exercise from just for “showing up” and yet scoring a few lucky points.
The only surprise was the fairly sharp jump in scores from the mini quizzes to the
midterm. While positive progress is just what we aim for, sometimes the suspicion
arises that some cheating may be involved. For the next go around, I will change
questions and/or answers randomly.
I am in the process of making many new changes in my assessments, both in this area
and in the course generally, in order to minimize the possibility of cheating.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to engage directly with other students more in class when discussing the
applications of moral theories. However, it might be difficult to use something other
than a paper for this learning objective due to the size of the course (80 students). It is
also difficult to maintain (and increase) such assignments given that I have 4courses of
this size with no support.
I am happy with how the students performed, but I would like to give the students a
more in-depth paper analyzing more elements of the moral systems. However, it
might be difficult to use something other than a multiple choice or true/false quiz or a
short paper due to the size of the course (80 students max) and my overall teaching
load.
I am happy with how the students performed, but I would like to give the students
different types of assessment on this topic in the future to push them further and
require them to apply their knowledge rather than just be assessed on it, like through
a presentation relating a philosopher to a contemporary issue.
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